
Abdul Hamid 

312 
Volume 2, No 4, November 2025, 312-326 

E-ISSN 3063-7007 
 

   

 

 

 

The Role of Adab in the Process of Seeking and Practicing 
Knowledge from an Islamic Perspective: A Literature Review 

 
Abdul Hamid1 

 

1, STIT Palapa Nusantara Lombok NTB, Indonesia 

Email: hamidddd0932@gmail.com   

  

ABSTRACT 
 

This study is motivated by the growing concern over the 
declining ethical conduct among students and the limited scholarly 
attention given to the role of adab in the process of seeking and 
practicing knowledge within contemporary Islamic education. While 
numerous studies address cognitive and pedagogical aspects, fewer 
explore the spiritual-ethical foundations that shape meaningful learning. 
Therefore, this literature review aims to examine how adab functions as 
a core element in the acquisition, internalization, and application of 
knowledge from an Islamic perspective. A qualitative literature review 
method was employed by analyzing classical Islamic works, 
contemporary academic publications, and key writings of prominent 
Muslim scholars. The analysis focused on conceptual frameworks of 
adab, its principles in learning, and its implications for educational 
practice. The review process included thematic analysis to identify 
recurring constructs and patterns related to ethical discipline, 
intellectual humility, teacher–student relationships, and the 
transformative purpose of knowledge. The findings indicate that adab is 
foundational in shaping learners’ intentions, attitudes, and behaviors, 
serving as a moral compass throughout the learning process. Classical 
scholars emphasize that knowledge devoid of adab leads to superficial 
understanding and weak character formation. Furthermore, adab 
fosters sincerity, respect for teachers, disciplined inquiry, and 
responsible application of knowledge in daily life. The review also 
highlights that integrating adab into modern education can strengthen 
spiritual awareness, promote holistic learning, and enhance students’ 
moral resilience. In conclusion, adab plays a central role in ensuring that 
the pursuit of knowledge aligns with Islamic ethical values and 
contributes to the development of morally grounded individuals. 
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INTRODUCTION 

In recent decades, Muslim youth—particularly students and university learners—have 

demonstrated a noticeably positive enthusiasm toward Islamic learning and religious commitment. 

This development can be seen in their growing effort to understand the correct principles of both 

obligatory and recommended acts of worship, reflecting an increased awareness of the significance 

of religious knowledge in shaping daily practice (Mamla, 2023). Discussing knowledge in Islam, 
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however, remains a vast and profound topic; when the discussion extends to the Qur’anic 

conception of knowledge, it expands into an intellectual domain that continues to inspire ongoing 

scholarly inquiry (Kadir, 2020). Alongside this positive trend, concerns regarding the crisis of adab 

(proper conduct) have also emerged. Many young learners possess intellectual ability but 

demonstrate weakening manners—such as speaking to parents and teachers like peers or showing 

insufficient respect in social and spiritual interactions—reflecting a decline in ethical sensitivity 

(Hanafi, 2017). This phenomenon underscores the urgent need to restore adab as a foundational 

component of Islamic education. 

Islamic scholarship emphasizes that educators who embody and practice their knowledge 

hold a status even more complete than those who focus solely on devotional rituals; they serve as 

guiding lights, illuminating the lives of others across generations (Putri et al., 2023). Adab is 

therefore regarded as the moral prerequisite that shapes intention and behavior in the pursuit of 

knowledge. Without adab to refine intention, knowledge risks losing direction and meaningful 

impact—hence Islamic education prioritizes the cultivation of adab before the mastery of subject 

matter (Mubarok, 2019). This view is echoed in modern works on learning ethics, which affirm 

that adab encompasses both external dimensions—such as respect for teachers and proper 

learning etiquette—and internal dimensions, including sincerity, humility, and patience. Together, 

these aspects ensure that knowledge transmission becomes meaningful, transformative, and 

ethically grounded (Asy’ari, 2019). 

Contemporary studies further emphasize that integrating adab into teaching practices 

significantly influences students’ character development and supports the sustainable application of 

knowledge in social contexts (Rassool, 2023). Interdisciplinary research combining Islamic 

psychology and education highlights that adab strengthens learners’ spiritual and psychological 

dimensions, enabling a holistic enactment of knowledge; in this sense, adab functions as a bridge 

linking intellectual understanding with ethical behavior (Belhaj, 2024). Seeking knowledge, 

therefore, holds an essential place in human life. Through knowledge, individuals grow in 

understanding, develop clarity when confronting life’s challenges, acquire the ability to distinguish 

between right and wrong, and ultimately improve their quality of life (Darsi, 2022). 

The moral decline observed among segments of the Muslim community today is not the 

result of insufficient knowledge but rather the weakening of adab exemplified by the Prophet 

Muhammad, making the teaching of adab indispensable in contemporary learning (Ro’fat Hizmatul 

Himmah & Jauhari, 2023). Knowledge that is practiced and transmitted across generations 

continues to generate benefit and reward, reflecting the perpetual virtue of teaching and applying 

knowledge (Yusrina, 2022). As al-Fuḍhayl ibn ‘Iyāḍ explained, God loves the knowledgeable who 

are humble and bestows wisdom upon those who humble themselves before Him (Supraha, 2021). 

These insights reaffirm that adab is inseparable from Islamic educational processes, shaping the 

ethical and spiritual orientation of learners. 

Moreover, the discussion of knowledge in Islam cannot be separated from the role of 

teachers, who serve as transmitters of knowledge to successive generations. Even when teachers 

possess personal limitations, respect toward them remains a fundamental obligation of students 

(Sabri, 2021). For this reason, attention to adab is essential in the pursuit of knowledge, as it 

reflects the highest objective of Islamic teachings. The Prophet Muhammad was sent to perfect 

noble character, and thus adab stands at the center of learning, spiritual refinement, and social 

harmony (Muzakki, 2023). 



Abdul Hamid 

314 
Volume 2, No 4, November 2025, 312-326 

E-ISSN 3063-7007 
 

Within the broader Islamic intellectual tradition, adab holds an irreplaceable position not 

only as a moral disposition but also as a guiding epistemological principle. According to Al-Attas 

(2018), adab regulates one’s relationship with knowledge by aligning intellectual pursuits with 

moral discipline, illustrating that ethics are inseparable from epistemic responsibility. This 

understanding reinforces that the search for knowledge in Islam involves both cognitive 

engagement and character refinement. Studies have shown that embedding adab into educational 

environments cultivates stronger discipline, enhances respect for teachers, and strengthens 

students’ awareness of their moral responsibilities (Hashim & Hussein, 2020). Additionally, adab 

harmonizes knowledge with action, completing the learning process when knowledge transforms 

behavior and contributes to social benefit (Rahman, 2021). 

In the context of modern challenges, including the expansion of digital learning, scholars 

have argued that ethical literacy grounded in adab is crucial in safeguarding learners from 

superficial, disengaged knowledge consumption (Jamal & Khalid, 2022). Adab also enhances 

learners’ moral judgment and empowers them to apply knowledge in socially responsible ways, 

strengthening their overall competencies (Malik, 2023). In line with these developments, a number 

of studies provide empirical support for the centrality of adab in shaping effective learning 

processes. Amin (2016) found that adab al-talib significantly improves student discipline in 

pesantren environments. Nuraini (2018) showed that teacher–student ethics produce positive 

learning climates. Latif (2019) emphasized the effectiveness of integrating adab into Islamic 

curricula. Yusuf (2020) further demonstrated that adab-based pedagogy increases student 

engagement and reduces behavioral issues. 

Although the importance of adab has been widely discussed, existing literature tends to 

examine its aspects separately—whether as a moral concept, a pedagogical value, or a component 

of character education. A comprehensive synthesis that integrates adab across both the process of 

seeking and practicing knowledge remains limited. This literature review therefore provides a novel 

contribution by consolidating classical and contemporary perspectives to build a holistic 

conceptual framework for understanding the role of adab in Islamic educational practice. 

The Research Questions of this study are: (1) What is the role of adab in shaping the process 

of seeking knowledge within the Islamic intellectual tradition?; (2) How does adab influence the 

practice and application of knowledge in individual and social contexts?; (3) What conceptual 

framework can be developed from the literature to explain the integration of adab in both learning 

processes and knowledge implementation?. The Research Objectives are: (1) To analyze Islamic 

scholarly perspectives on the function of adab in the pursuit of knowledge; (2) To examine how 

adab enhances the ethical and practical application of knowledge; and (3) To synthesize classical 

and contemporary literature to formulate a comprehensive framework for understanding adab in 

Islamic education. 

This study contributes to Islamic educational scholarship by offering a systematic, integrative 

understanding of adab as both an epistemic and ethical foundation in learning. It provides 

theoretical guidance for educators, curriculum developers, and researchers in restoring the 

centrality of adab within contemporary learning environments. By articulating adab as the guiding 

structure of both knowledge acquisition and application, this research reinforces the transformative 

and holistic nature of Islamic education. 
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METHOD 

1. Research Approach 

This study employed a qualitative literature review approach designed to synthesize classical 

and contemporary Islamic scholarly works on the concept of adab in seeking and practicing 

knowledge. The qualitative approach enabled a comprehensive interpretation of Islamic 

educational thought related to ethical learning behaviors. 

2. Research Design 

The research design applied a systematic narrative review method, which allowed the 

researcher to identify, evaluate, and interpret relevant texts in order to construct a comprehensive 

conceptual understanding of adab within Islamic educational thought. This design was appropriate 

because literature-based research enables the integration of diverse scholarly perspectives and 

facilitates theoretical interpretation across historical and contemporary sources, as previously 

emphasized by scholars who noted that integrative literature studies help illuminate conceptual 

developments in religious and educational discourse (Saeed, 2016). 

3. Sample and Sampling Procedure 

The sample consisted of peer-reviewed journal articles, scholarly books, classical Islamic 

texts, and contemporary academic publications published within the last ten years. The selection 

criteria included relevance to the themes of adab, Islamic education, epistemology, ethical learning, 

and character formation. Sources that did not explicitly discuss adab in relation to knowledge 

acquisition or practice were excluded. This sampling strategy aligned with recommendations from 

recent methodological works, which emphasized that purposive sampling in literature reviews 

ensures the inclusion of materials that directly support the research objectives (Creswell & Poth, 

2018). 

4. Research Instruments 

The primary instruments used in this research were documentation sheets and thematic 

coding matrices developed to organize textual data. These instruments enabled the categorization 

of recurring concepts such as ethical discipline, teacher–student relations, epistemic responsibility, 

and spiritual refinement. Scholars in qualitative research have highlighted that thematic coding is 

an effective strategy for analyzing conceptual patterns across diverse literature sources (Nowell et 

al., 2017). Accordingly, thematic codes were applied throughout the analysis to identify similarities, 

contrasts, and integrative themes related to the role of adab. 

5. Data Collection Procedures 

Data collection procedures were conducted through systematic searching of academic 

databases, libraries, and digital repositories. Keywords such as adab, Islamic ethics, Islamic 

education, epistemology, and knowledge practices were used to retrieve relevant materials. Each 

source was reviewed, and key arguments were extracted under thematic categories. This procedure 

followed established guidelines for literature review data collection, which recommend iterative 

reading and continuous refinement of themes to maintain rigor in textual analysis (Booth et al., 

2021). 

6. Data Analysis Techniques 

The data analysis technique adopted in this research was thematic content analysis. This 

method allowed the researcher to interpret both explicit and implicit meanings within the selected 

texts. After coding, themes were synthesized into broader conceptual categories, such as adab as a 

moral foundation, adab as an epistemic framework, adab in teaching practices, and adab in 

knowledge application. This analysis technique reflects the approach used by scholars who argued 
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that conceptual synthesis is essential for understanding complex constructs within religious and 

educational scholarship (Merriam & Grenier, 2019). The analysis results were then systematically 

organized to answer the research questions and construct the conceptual framework proposed in 

this study. 

 

RESULTS  

1. The Role of Adab in Shaping the Process of Seeking Knowledge 

a. Adab as an Ethical Foundation for Learning 

The findings indicate that adab serves as the ethical foundation for learning within Islamic 

educational thought. Several studies emphasize that the absence of adab among educated 

individuals leads to negative consequences, such as disrespect toward teachers and others, as well 

as the lack of blessing in acquired knowledge (Purwaningsih, 2019). Islam prioritizes adab as a 

central component of its ethical and spiritual framework, encompassing creed, worship, moral 

conduct, and social dealings (Machsun, 2016). Scholars further highlight that education is not 

solely about mastering knowledge but must also integrate character formation; neglecting adab can 

undermine both intellectual growth and civilization (Mumbayinah, 2025). Concerns regarding 

moral decline and the erosion of adab have become pressing in Indonesia, particularly affecting 

students and the broader educational context (Abdul Hayyie Al-Kattani, 2017). Consequently, adab 

is seen as essential for cultivating personal leadership and fostering a well-ordered life, extending 

from family to society and the state (Hastuti, 2023). 

b. Adab as Intellectual Discipline and Self-Purification 

The literature shows that adab encompasses intellectual discipline and self-purification in the 

process of seeking knowledge. Islam encourages learners to cultivate patience and moral conduct, 

while integrating adab into the pursuit of knowledge (Lilena, 2024). Classical scholars emphasized 

the importance of long-term engagement with adab prior to acquiring formal knowledge; Ibn al-

Mubarak, for instance, studied adab for thirty years before pursuing scholarly knowledge (Asyiyah 

et al., 2025). Islam underscores that knowledge is essential for human development and for 

performing any function in life (Maulida, 2017). Research and understanding of the natural world, 

as well as religious knowledge, are central to Islamic learning (Fachrurizal Bachrul Ulum, 2021; 

Zubaidah & Magdalena, 2019). The Qur’an serves as a primary source of knowledge and guidance, 

emphasizing intellectual growth alongside spiritual development (Mardatillah, 2024). The study of 

intellectual and spiritual realms, including both material and non-material domains, is framed as a 

holistic pursuit encompassing human, spiritual, and divine realities (Indah Lestari, 2025). 

c. Adab in Teacher–Student Relations 

The findings reveal that adab significantly shapes teacher–student relationships. Islam 

teaches that educators should be patient and learners should maintain respect, good manners, and 

ethical behavior (Lilena, 2024). Essential qualities for acquiring knowledge include intelligence, 

determination, sincerity, sufficient resources, companionship with teachers, and adequate time 

(Ismail Marzuki Hasibuan Mulia Sari, Nur Widad Mazaya, Ma’ruf Syifa’udin, 2023). Adab not only 

guides students in their interpersonal relationships but also fosters leadership and moral 

responsibility, contributing to ethical behavior within family, society, and the state (Hastuti, 2023). 

d. Influence of Adab on Sincerity, Humility, and Learning Motivation 

The literature indicates that adab shapes core personal qualities such as sincerity, humility, 

and learning motivation. Prophetic teachings warn against seeking knowledge for arrogance, 

disputes, or social recognition, emphasizing that such intentions can lead to moral failure 
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(Almaydza Pratama Abnisa, 2022). Historical evidence also shows that classical scholars devoted 

decades to studying adab before knowledge, underscoring its importance for preparing the learner 

morally and spiritually (Andika Apriansyah & Abdur Razzaq, 2024). The Prophet Muhammad’s 

mission to perfect human character illustrates that adab functions as an ethical compass, aligning 

knowledge acquisition with virtuous intention and meaningful action (Dedi Ardiansyah & Opik 

Abdurrahman Taufik, 2023). 

Table 1: Key Dimensions of Adab in the Process of Seeking Knowledge 

Aspect of Adab Role / Function Key Findings 

Ethical foundation 
for learning 

Serves as moral compass 
guiding behavior and 
intention 

Lack of adab leads to disrespect toward teachers/others 
and diminishes the blessing of knowledge; essential for 
personal leadership and societal order 

Intellectual 
discipline & self-
purification 

Promotes patience, moral 
conduct, and holistic 
understanding 

Classical scholars emphasized long-term engagement with 
adab before formal knowledge; knowledge is crucial for 
human and spiritual development 

Teacher–student 
relations 

Guides ethical interactions 
and learning etiquette 

Adab fosters respect, patience, guidance, and moral 
responsibility; essential qualities include intelligence, 
sincerity, determination, teacher companionship, and time 

Sincerity, humility 
& learning 
motivation 

Aligns knowledge 
acquisition with virtuous 
intention 

Prophetic teachings warn against arrogance and seeking 
knowledge for pride; moral and spiritual preparation is key 
for meaningful learning 

This table 1 summarizes the four primary dimensions of adab as identified in classical and 

contemporary Islamic literature. Each aspect serves a distinct role in shaping learners’ ethical, 

intellectual, and spiritual capacities. Ethical foundation ensures moral guidance, intellectual 

discipline cultivates patience and holistic understanding, teacher–student relations promote 

respectful interactions, and sincerity/humility strengthens motivation and aligns knowledge with 

virtuous intentions. Collectively, these dimensions illustrate that adab is integral to both personal 

character development and effective knowledge acquisition in Islamic education. 

2. The Influence of Adab on the Practice and Application of Knowledge 

a. Adab as a Moral Guideline for Applying Knowledge 

The literature highlights that adab functions as a moral compass guiding the ethical 

application of knowledge. Knowledge alone is insufficient if not accompanied by proper ethical 

conduct; adab ensures that intellectual mastery is exercised responsibly and contributes positively 

to society (Purwaningsih, 2019; Mumbayinah, 2025). Classical scholars emphasized that learning 

without proper adab can lead to misuse or arrogance, reflecting the Prophetic teaching that seeking 

knowledge for pride or public recognition leads to moral detriment (Almaydza Pratama Abnisa, 

2022). Consequently, adab directs the learner to act ethically, maintaining alignment between 

knowledge and moral responsibility. 

b. Adab in Personal Behavior, Decision-Making, and Ethical Conduct 

The findings indicate that adab shapes personal behavior and decision-making, enabling 

learners to embody integrity and self-discipline in daily life. The study of adab fosters humility, 

patience, and sincerity, which directly influence ethical choices and personal conduct (Lilena, 2024; 

Andika Apriansyah & Abdur Razzaq, 2024). Literature emphasizes that learners trained in adab are 

less likely to misuse knowledge and more likely to implement it for virtuous purposes, reinforcing 

moral consistency between intellectual understanding and personal action (Dedi Ardiansyah & 

Opik Abdurrahman Taufik, 2023). 

c. Adab in Social Interactions and Community Responsibility 
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Adab extends beyond personal conduct to influence social behavior and communal 

responsibility. Scholars argue that individuals who internalize adab contribute to social harmony 

and exhibit leadership rooted in ethical principles (Hastuti, 2023; Mumbayinah, 2025). Islam 

teaches that knowledge, when applied with proper adab, benefits not only the individual but also 

the family, community, and wider society, creating a cascading effect of ethical influence. Historical 

and contemporary sources demonstrate that adab nurtures civic responsibility, empathy, and social 

awareness, ensuring that learned knowledge translates into constructive communal action 

(Machsun, 2016; Lilena, 2024). 

d. Adab as a Safeguard Against Misuse of Knowledge 

The literature underscores that adab serves as a protective mechanism against the misuse of 

knowledge. Prophetic guidance warns that knowledge acquired for selfish or arrogant purposes 

leads to spiritual and moral harm (Almaydza Pratama Abnisa, 2022). Classical scholarship supports 

this by documenting extensive preparation in adab prior to knowledge acquisition, highlighting that 

ethical training is essential to ensure knowledge produces benefits rather than harm (Asyiyah et al., 

2025; Andika Apriansyah & Abdur Razzaq, 2024). In modern contexts, adherence to adab in 

learning and teaching environments safeguards against the exploitation of knowledge for unethical 

ends, reinforcing the role of ethics as an integral dimension of Islamic education. 

Table 2: The Influence of Adab on the Practice and Application of Knowledge 

Aspect of Adab Role / Function Key Findings 

Moral guideline for 
applying knowledge 

Guides ethical 
application of 
knowledge 

Adab ensures knowledge is exercised responsibly; 
prevents arrogance or misuse; aligns intellectual 
mastery with moral responsibility 

Personal behavior, 
decision-making & ethical 
conduct 

Shapes integrity, self-
discipline, and virtuous 
actions 

Promotes humility, patience, sincerity; learners less 
likely to misuse knowledge; ethical consistency 
between understanding and action 

Social interactions & 
community responsibility 

Extends adab to societal 
and communal roles 

Internalization of adab fosters social harmony, 
leadership, civic responsibility, and positive communal 
impact 

Safeguard against misuse 
of knowledge 

Protects against 
unethical application 

Ethical training in adab ensures knowledge benefits 
society; prevents arrogance, selfish motives, and 
moral/spiritual harm 

This table 2 illustrates how adab functions as a guiding principle in the ethical application of 

knowledge. It operates at multiple levels: personally, by shaping behavior and decision-making; 

socially, by fostering community responsibility and leadership; and universally, by safeguarding 

knowledge from misuse or unethical purposes. The findings emphasize that intellectual mastery 

alone is insufficient without adab, reinforcing the classical and contemporary Islamic perspective 

that ethical grounding is essential for meaningful and beneficial application of knowledge. 

3. Development of a Conceptual Framework Integrating Adab in Learning and 

Knowledge Application 

a. Synthesized Themes from Classical and Modern Literature 

The literature reveals several recurring themes regarding adab in both seeking and practicing 

knowledge. First, adab functions as a moral foundation, guiding intention, behavior, and ethical 

reflection (Purwaningsih, 2019; Mumbayinah, 2025). Second, adab acts as an epistemic discipline, 

fostering intellectual humility, sincerity, and self-purification, which ensures that knowledge is 

acquired responsibly (Asyiyah et al., 2025; Hidayatun, 2023). Third, adab operates as a pedagogical 

ethic, structuring teacher–student interactions and educational practices that reinforce respect, 
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patience, and guidance (Lilena, 2024; Ismail Marzuki Hasibuan Mulia Sari et al., 2023). Finally, adab 

manifests as applied ethical practice, directing the practical implementation of knowledge in 

personal, social, and communal contexts (Almaydza Pratama Abnisa, 2022; Hastuti, 2023). These 

themes, derived from both classical and contemporary sources, converge to illustrate that adab 

serves as an integrative framework linking morality, pedagogy, epistemology, and applied 

knowledge. 

b. Key Components of the Proposed Framework 

1) Adab as Moral Foundation 

Adab establishes the ethical basis for all learning activities, shaping intentions, guiding 

interactions, and ensuring that knowledge acquisition aligns with Islamic moral principles 

(Machsun, 2016; Mumbayinah, 2025). 

2) Adab as Epistemic Discipline 

Adab promotes self-discipline, sincerity, and intellectual humility, preparing the learner to 

approach knowledge critically yet ethically. Classical scholars, such as Ibn al-Mubarak, spent 

decades studying adab before formal learning, emphasizing its role in ensuring responsible 

epistemic engagement (Asyiyah et al., 2025). 

3) Adab as Pedagogical Ethic 

In teacher–student relationships, adab regulates mutual respect, patience, and guidance, 

which are crucial for effective knowledge transmission and the cultivation of virtuous learners 

(Lilena, 2024; Ismail Marzuki Hasibuan Mulia Sari et al., 2023). 

4) Adab as Applied Ethical Practice 

Adab ensures that knowledge is translated into ethical action, influencing personal behavior, 

social responsibility, and community well-being (Hastuti, 2023; Almaydza Pratama Abnisa, 2022). 

This applied dimension safeguards against the misuse of knowledge and reinforces the 

transformative potential of learning. 

c. Model of Integration between Learning Processes and Knowledge Implementation 

The findings suggest a conceptual model in which adab interconnects the process of seeking 

knowledge with its practical application. Adab functions as the ethical and epistemic bridge, 

ensuring that intellectual pursuits are aligned with moral and spiritual development. The model 

synthesizes the four components—moral foundation, epistemic discipline, pedagogical ethic, and 

applied ethical practice—into a cohesive framework that guides both educators and learners in 

pursuing knowledge responsibly and meaningfully (Purwaningsih, 2019; Mumbayinah, 2025; 

Lilena, 2024; Hastuti, 2023). 

d. Implications for Islamic Education and Contemporary Learning Environments 

The literature underscores that integrating adab into modern educational systems strengthens 

both academic and moral outcomes. Learners guided by adab are more likely to develop integrity, 

ethical decision-making, and social responsibility (Machsun, 2016; Hastuti, 2023). This conceptual 

framework offers a practical tool for curriculum developers, educators, and policymakers aiming to 

embed ethical, epistemic, and applied dimensions of knowledge into contemporary learning 

environments, thereby preserving the transformative essence of Islamic education (Mumbayinah, 

2025; Lilena, 2024). 

Table 3: Conceptual Framework of Adab in Learning and Knowledge Application 

Component Role / Function Key Findings 

Moral Establishes ethical basis for Guides intention, interaction, and ensures alignment 
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Component Role / Function Key Findings 

Foundation learning with Islamic moral principles 

Epistemic 

Discipline 

Promotes intellectual humility, 

sincerity, and self-purification 

Prepares learners to approach knowledge ethically; 

classical scholars studied adab decades before formal 

learning 

Pedagogical 

Ethic 

Regulates teacher–student 

relations and educational 

practices 

Ensures mutual respect, patience, guidance, and 

effective knowledge transmission 

Applied Ethical 

Practice 

Directs the ethical application 

of knowledge 

Influences personal behavior, social responsibility, 

community well-being; safeguards against misuse of 

knowledge 

The table 3 summarizes the four key components of a conceptual framework integrating 

adab into learning and knowledge application. Moral foundation sets the ethical tone for all 

learning activities, while epistemic discipline cultivates intellectual humility and ethical engagement 

with knowledge. Pedagogical ethic ensures respectful and effective teacher–student interactions, 

and applied ethical practice translates knowledge into responsible action affecting personal, social, 

and communal spheres. Collectively, these components form an integrated model that connects 

knowledge acquisition with moral, epistemic, and practical outcomes. 

 

DISCUSSION 

1. Analysis of Results 

The results of this study reveal the central role of adab in both the process of seeking 

knowledge and the practical application of knowledge from an Islamic perspective. Analysis of the 

findings shows that adab functions across multiple dimensions—ethical, intellectual, pedagogical, 

and applied—that are interrelated and collectively shape the learner’s experience, moral 

development, and societal contribution. 

First, regarding the role of adab in the process of seeking knowledge, the findings indicate 

that adab serves as a foundational ethical and moral compass. It directs learners’ intentions, 

behavior, and interaction with teachers and peers, ensuring that the pursuit of knowledge is aligned 

with Islamic moral principles. This directly addresses the first research question: What is the role of 

adab in shaping the process of seeking knowledge within the Islamic intellectual tradition? The 

data show that the absence of adab results in diminished ethical sensitivity, disrespect, and 

potentially less fruitful learning outcomes. Moreover, adab as intellectual discipline and self-

purification fosters patience, moral conduct, and holistic engagement with both spiritual and 

worldly knowledge, preparing learners for responsible and meaningful intellectual development. 

The analysis further highlights the role of adab in teacher–student relationships, indicating that 

respect, guidance, and ethical interaction are crucial for effective knowledge transmission. Finally, 

adab shapes learners’ sincerity, humility, and motivation, ensuring that knowledge acquisition is 

guided by virtuous intentions rather than social recognition or arrogance. 

Second, concerning the influence of adab on the practice and application of knowledge, the 

results show that adab is essential for translating intellectual understanding into ethical action. This 
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responds to the second research question: How does adab influence the practice and application of 

knowledge in individual and social contexts? The findings illustrate that adab functions as a moral 

guideline, ensuring responsible use of knowledge, shaping personal decision-making and ethical 

conduct, fostering social responsibility, and safeguarding against misuse. Learners internalizing 

adab demonstrate higher moral consistency between knowledge and action, contributing positively 

to family, community, and society. Adab thus serves not only as an ethical safeguard but also as a 

mechanism for ensuring that knowledge has meaningful social impact. 

Finally, the synthesis of classical and contemporary literature supports the development of a 

conceptual framework integrating adab into both learning and knowledge application. This 

framework addresses the third research question: What conceptual framework can be developed to 

integrate adab in both learning processes and knowledge implementation? The framework 

identifies four interrelated components—moral foundation, epistemic discipline, pedagogical ethic, 

and applied ethical practice—which together provide an integrative model for aligning knowledge 

acquisition with ethical and spiritual development. The analysis demonstrates that adab functions 

as both the epistemic and moral bridge connecting theory and practice, indicating that ethical 

formation is inseparable from intellectual engagement. 

In summary, the analysis of the results confirms that adab is not merely a supplementary 

aspect of learning but a core principle that guides both the acquisition and application of 

knowledge. It aligns with the study objectives by demonstrating how adab ensures ethical 

intention, fosters intellectual and spiritual discipline, structures pedagogical interactions, and 

guarantees responsible application of knowledge in societal contexts. The results provide strong 

empirical and theoretical support for positioning adab as an integrative foundation in Islamic 

educational practice. 

2. Comparison with Previous Studies 

The findings of this study align closely with existing literature on adab and Islamic education, 

while also providing new insights by integrating the multiple dimensions of adab across both 

knowledge acquisition and application. Previous studies have emphasized the moral and ethical 

significance of adab in learning. For instance, Purwaningsih (2019) and Mumbayinah (2025) 

highlight that adab functions as a moral compass guiding learners’ behavior and intention, which is 

consistent with the present study’s findings that ethical foundation is central in shaping responsible 

learners. Similarly, studies by Lilena (2024) and Asyiyah et al. (2025) underscore the importance of 

intellectual discipline and self-purification, demonstrating that classical scholars devoted significant 

time to mastering adab prior to formal learning—a point echoed in the results of this literature 

review. 

Regarding teacher–student interactions, the current findings corroborate research by Ismail 

Marzuki Hasibuan Mulia Sari et al. (2023) and Hastuti (2023), which emphasizes that adab 

regulates respect, patience, and guidance, thereby enhancing effective knowledge transmission. 

This study extends their conclusions by synthesizing these pedagogical principles within a broader 

conceptual framework that connects ethical conduct with practical knowledge application. 

Furthermore, the influence of adab on sincerity, humility, and learning motivation parallels findings 

from Almaydza Pratama Abnisa (2022) and Andika Apriansyah & Abdur Razzaq (2024), who 

argued that the intention behind learning determines moral outcomes and the ultimate benefit of 

knowledge. 

The application of knowledge in individual and social contexts has been highlighted in prior 

studies (Machsun, 2016; Lilena, 2024; Hastuti, 2023). These studies observed that adab fosters 
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social responsibility, ethical leadership, and constructive communal engagement. The present study 

confirms and expands on these findings by explicitly integrating these dimensions into a cohesive 

framework, illustrating how moral foundation, epistemic discipline, pedagogical ethic, and applied 

ethical practice interact to produce meaningful intellectual and social outcomes. 

Moreover, the protective function of adab against misuse of knowledge, emphasized by 

Almaydza Pratama Abnisa (2022) and Asyiyah et al. (2025), is reinforced in this study, highlighting 

that ethical formation is inseparable from intellectual pursuit. Compared to previous research, this 

study contributes a more integrative perspective by combining classical scholarship with 

contemporary empirical and theoretical insights, thereby presenting adab as both a guiding 

principle in knowledge acquisition and a practical safeguard in knowledge application. 

In conclusion, the comparison indicates that while prior studies often examined individual 

aspects of adab—such as moral guidance, pedagogical influence, or ethical application—this study 

synthesizes these elements into a holistic model. The integrated framework demonstrates that adab 

functions simultaneously as an ethical, epistemic, pedagogical, and practical guide, linking the 

theoretical foundations of Islamic education with its transformative outcomes in learners’ 

intellectual, moral, and social development. 

3. Implications of Findings 

The findings of this study have several significant implications for both theory and practice 

in Islamic education. Theoretically, the integrated conceptual framework positions adab as a 

multidimensional construct encompassing moral foundation, epistemic discipline, pedagogical 

ethic, and applied ethical practice. This comprehensive perspective extends previous research that 

often treated these elements separately, highlighting how ethical conduct and intellectual 

development are inseparably linked in the Islamic epistemic tradition. By demonstrating the 

centrality of adab across both knowledge acquisition and application, this study provides a robust 

theoretical model for understanding the ethical, spiritual, and practical dimensions of learning. 

Practically, the study offers actionable insights for educators, curriculum developers, and 

policymakers. Embedding adab into teaching practices enhances learners’ character development, 

moral judgment, and social responsibility, thereby creating ethically and intellectually competent 

individuals. The framework suggests that Islamic education should prioritize ethical formation 

alongside academic mastery, incorporating strategies that cultivate patience, humility, sincerity, 

respect, and socially responsible behavior. Additionally, the protective function of adab against the 

misuse of knowledge provides guidance for contemporary educational environments, including 

digital and hybrid learning contexts, ensuring that learners apply knowledge in socially constructive 

and morally aligned ways. 

The study also emphasizes that teacher behavior is crucial in modeling adab. Educators who 

embody ethical conduct and intellectual humility serve as living exemplars for learners, reinforcing 

the principles outlined in the framework. Consequently, the findings support integrating adab-

based assessment tools, mentorship programs, and pedagogical strategies that align knowledge with 

ethical and spiritual development, enhancing both individual and communal benefits of education. 

4. Limitations of the Study 

Despite the contributions of this research, several limitations should be acknowledged. First, 

as a literature review, the study relies solely on previously published works, which may limit the 

inclusion of unpublished insights, case studies, or localized practices. Second, the qualitative 

approach depends on the interpretation and synthesis of textual data, introducing the possibility of 

subjective bias in theme identification and categorization. Third, although the study integrates both 
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classical and contemporary sources, variations in historical context, regional educational practices, 

and methodological rigor of the included studies may affect the generalizability of the findings. 

Finally, while the conceptual framework offers a theoretical guide, empirical validation through 

primary data collection in actual learning settings remains necessary to assess its practical 

effectiveness. 

5. Partial Conclusions 

Based on the analysis and synthesis of the literature, several partial conclusions emerge. First, 

adab functions as a foundational ethical and spiritual principle, shaping learners’ intentions, 

behaviors, and interactions in the pursuit of knowledge. Second, adab serves as an epistemic 

discipline, promoting intellectual humility, sincerity, and self-purification, thereby ensuring that 

knowledge is acquired and applied responsibly. Third, the pedagogical dimension of adab enhances 

teacher–student relationships, facilitating effective knowledge transmission and fostering virtuous 

learners. Fourth, adab directs the practical application of knowledge, guiding personal conduct, 

social responsibility, and community well-being, while safeguarding against misuse of intellectual 

mastery. Collectively, these findings confirm that adab is integral to both the acquisition and 

application of knowledge in Islamic educational contexts, supporting the development of learners 

who are intellectually competent, ethically grounded, and socially responsible. 

 

CONCLUSION 

This study highlights the pivotal role of adab in both seeking and practicing knowledge 

within the Islamic educational tradition. First, adab functions as a moral foundation, shaping 

learners’ intentions, behaviors, and interpersonal interactions, ensuring that knowledge acquisition 

is ethically grounded. Second, adab acts as an epistemic discipline, fostering intellectual humility, 

sincerity, and self-purification, which prepares learners to approach knowledge responsibly. Third, 

the pedagogical dimension of adab strengthens teacher–student relations, promoting respect, 

patience, guidance, and effective knowledge transmission. Finally, adab directs the ethical 

application of knowledge, influencing personal conduct, social responsibility, and community well-

being while safeguarding against misuse of intellectual mastery. Collectively, these findings address 

the research questions by demonstrating that adab is both a guiding ethical principle and a practical 

framework for learning and knowledge implementation. 

The findings contribute significantly to Islamic educational scholarship by integrating 

classical and contemporary perspectives on adab. The study provides a conceptual framework that 

links morality, pedagogy, epistemology, and applied ethics, offering both theoretical and practical 

guidance. Practically, educators, curriculum developers, and policymakers can incorporate adab 

into teaching strategies, assessment methods, and learning environments to foster ethically and 

intellectually competent learners. Moreover, the framework emphasizes the protective role of adab 

against the misuse of knowledge, reinforcing its importance in modern educational contexts, 

including digital and hybrid learning environments. 

Future studies should empirically validate the proposed framework in real educational 

settings, examining the practical effectiveness of adab-based pedagogy and its impact on learners’ 

moral and intellectual development. Additionally, comparative studies across different educational 

institutions, cultural contexts, or age groups could provide further insights into how adab functions 

in diverse learning environments. Longitudinal research may also be conducted to assess how 

sustained engagement with adab influences learners’ character and knowledge application over 

time. 
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In conclusion, this study reaffirms that adab is an indispensable element in Islamic 

education, bridging ethical, intellectual, and practical dimensions of knowledge. By embedding 

adab into learning and teaching practices, Islamic educational institutions can cultivate learners 

who are not only knowledgeable but also morally responsible and socially conscious. This research 

underscores the transformative potential of integrating ethical and epistemic principles into 

educational processes, ensuring that knowledge serves both individual growth and societal benefit. 
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